s ■ _ 

POB D\TS ^ 
NOTE ^ 



' JDBJITtjriBBS 



PlQMSi fiydiai ted t)th«ti v 
Jtmn Bole and tl% fot 1# ' / 

D€pa£ti#nt of Hs^lthf Iduciitleflr and Kelfictt 

75 \ ^ : . ' :■■ ^ 

aap* I f ez r€lat€ff do^tiBtJntt # aee wl 008 tt97-i|99 ^ ^ 

Wan^yltaata 11557 |lf*M set e£ foofc^^ 

MI-$0^83 ac -^$2.06 flu ij^^ , V 

Biliiigu al £ dcicati^QI Cfalldc^sa lit€£atct#i UM^iiturjf 
Sfltacatiea J ^Bngll^fa (Sscesd iianguagc)! teik CQiitarfi 
^aasttu^tienal Mat€tialii ♦Language liiitr^otlM . 
PriBaci Bducatloni *ftt^t*c HteaBi^ *Bfiadi^ - 

7aLis; ^sacliing GdlAi^i leVcliicg MetK^dai 

llaia^ntaty sacondaEy latteaticn let Title 3 , 



IBSTBACT ' . / 

. This stoty and coloring fceok la ezi€ in a i€fi€i of 

futxto Bl^an folktale Keoks and i$ di^igsed for ci€ in a 
billiigttal/bldijitttcal adueatioii aettijg^ ahis veltia# I0 geirifl te 
those ^tad^ata Jiist beginning to J<ear^ Isgliib. Ih€ illuitrated storj 
is folloifcd a taachar'a gaid€f eos^litliig of iafersatiofl on 1th^ 
m^timBg baekgioaiid en ftit^rto Blcan fclktalts, tcacMng id^ai^ a 
wodabuiarf listf and t<stlzLg .^roccdttf €£. (IH) 



( 



* Re ptoductlona supplied by BDRSj ar« tie btat that cac te raad* * 

* frcB the otiglnaJ dccuiaBt* ♦ 



ERIC 



TNI PERSONj Ci^'ORiO^^Nl ^^TfONi ORlC.»N= 

STATED pO NO T Nif.f ESSAf^^lLt PEf^g' 
'ilsfcj T OF t jC I rA-i iQ NA I. (Si ST I TU 7 6 O*^ 
rDljr^fiQN F^OsiTjON 0^ POLICY 





1 Al^tlillSEAPr^ict 
jl^iicaitg^IjeUnon Int^mediatt Unit M 
r^AMylvania Pfpartmant of Bdueation 
\. ■ &tving Migrant Pwgriijii 



T^li is 6ni\in a serit s of Puerto Bican rolktali 
. Story Boolis f or Bilinpial/Bicttltuml ehlldrtn 



Book No, ll^ En^iih Edition is designed for 
ch ild ran whoWe Just beginning to liarn English, 



^ok No, 1 Spanish Edition wiU biavailabli 

soon. 



Caniiiltant: James Murphy 



Eluitrations by: \Luis Floras 



/ 



COPYRIGHT 1975 By: The Bilingual/ESL Information Library, lOO FTanklin St., JJew IloUand, 
Pa. 17557.. Tel. (717) 3544601. Cafolyn W/Ebel,|Direct^^ 

The project preifnted or imported heriin performed pursuant to a Of ant frorn the iU*S. Office of Ed^eati on. 
Department of IBealth, Education and Wil fare. Howevefj the opinions .Prea^n ted herein do not necisiarily refleat 
the ppiition or policy of the U.S. Office of Bdueafciorii and no official ^ndorsittient by the U,S. Office of Edueation 
should be inferred. 




Juan is tired. He is very tired. 
Juan puts the ROt down. ' 

ERIC ' ' ' 



^ He looks at the pot. 
Jhe pot has three legs. Juan has two legs, 
lan can walk. The pot can 



ERIC 
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Mamma sees Juan. She is mad 
Juan doesn'1 have the pot. 

10 
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Mamma hits and hits and hits Juan. 

11 ' . 
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TEAR OFF 



Juan Bobo and the Pot 



ThisHs Juan Bobd. This is Mammi^ 
Marr ma makes rice and chicken. Mamma 
needs a big pot. ^ . 

This is Grandma. ShegivesJuan 
a big pel. The'po^ is old . It has 
three legs. Juan carries the pot. Juan 
is tired . He is very tired. Juan puts - 
the pot down. He looks at the pot. The 
pot has three legs. Juan has two legs. 
Juan can walk. The pot can walk. 

Juan ^walks home. Mamma sees Jjyan. 
She ismad. Juan doesn't have the pot., 
Mamnia hits and hits and hits Juan. 
Juan brings the pot home. 



Teachar's Guida 



ERIC 
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mTRODUCTlON 



This^all coloring book tells a story which is approprlata for childran liammg to rsad Bn^teh. 

Tht story is an adaptation of an old Puerto Rican folktale which has been riwittio into very rnnple 

Biglish. But whUf there raany other itory/coloring boob available 'which urn simplified Bn^ish^ 

we feel that this one is different tiian most. It is specifically deii^ed to teach Entfish to childran 

i . » 

who speak another language. In othei^v^ordi, it is an ESL {English as a Secohd^lAnguage) story/ 

coloring book. ^ . 

P ' 

^ In making this an ESI story book w3 had to do two Vify important thingi. First, the vocibulary 
had to be v#ry carefully controlled, IWs story dosi not require that yoiir student knew iMiny words: 
in fact, it uses a total of about thirty^yen* 3m€^B importaiitly^ thaee thirty«vm ?oeabulary words 
are all among the most commonly spoken words in our language, (See the jist on page 24. ) to addi^ 
tion, these words are repeated over and over throughout the story so that when a student encounters 
a new word, hell have a chance to ^e it apin mmy tmms. This nia^ei learning new words much 
easier. 



Secondly, the grammar also had to be carefully QontroUed. A controlled pmms^r means that 
the story may use only certain sentence constouctioni Md virb ttn^s; all other teni^s and construc- 
tions are ^t allowed. For example, this stoiy usei on^ tlye pfesant simple tense (1 eat, you eat, she 
eats), command forms (Go home!) and the most rudimentary ^ntenca pattirns (Thm k mamnia. 
Mamnfia needs a big pot). 'Other structures, such as the preAvit continuous (I ani eating) or the past 
tense (I ate) are not allowed here, lliey fflre, howevelfalbwed in Story Book Number 2 btcause it 
IS controlled to allow slightly more diffiGult words or itiuotures. (So much for eontrdled reading, 
You can find more information in a ^ide on controllfd reading published by tonkin □roup Ltd., 
ci London: A Handbook to Longman Structural Readers.) 



" Ai you look through this booklet it's important to remember this is only one of three booldeti, 

11161© are two others which tell the same story but at different levils of control Perhaps one of the 

/ 

others mi^t be even better for your students, * \ 

i 

Story Book Number 2 is geared to children who know a little more Englidi. These students 
rriust have mastered not only the pre^nt simple tense (H^looks) but also the present continuous 
tense (He is looking), ^e vocabulMry^ though, basically the same, has wveral new words. (See the 
list on page 24 of Story Book Nurnber 2.) .Be sure to coniider Number 2 if you suspect that Number 
1 may be too easy. 



Story Book Number 3 is for tho^ ESL students who are older but have a low reading laviL 
It has the sanie vocabulary and sentences as Nurnber 2, but it is not a coloring book. The phyiical 
Uyoyt of the test and pictures mak^it look much more mature. This bdbk was developed this 
my so that your older students woi^Id not be emban^^d by having to use a *-kid" book. 



In summary, you have three bboklets 



Number 1 =^ A Story Book/Coloring Book for children who are just 
beginning to learn English. 



Number 2 ^ A Story took/Coloring Book for children who are above 
the be^nning stages of learning English. 



Number 3 — A Story Book for Adolescents who are high interest, low 
level readers. 



One last thing should be mentioned here. This teacher-s guide is meant to aid you, not to give 
y^u a lesson plan. Omit anything that seems irrelevant. Tlie story is the main thing and it is care- 
controlled so that the students can get the most out of it. Have fun! 
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SOMETHING ABOUT PUERTO RICAN FOLKTALES^ 



Puerto Rico has many cultural influences. The Taino and Carib Indians \¥ert the aborigines 
living , there at the time w^hen the Spaniaids settled. Following thVSpanish Conquistadorts were 
the Africans imported as slaves by these Spaniards. As a result, folktVles have Indian, Spanish and 
Africati influences, 



iido Alepia, a well known Puerto Rican author and Director of the Instituto Cultural de 
fico, says that some of these stories originated in the Near East and were brought to Spain 
by the Arabs who invaded and lived in Spain for many centuries^ Others originated in West Africa. 



ier so many retellings, they have been adaptedHo the gebgraphy and cultural environmrnt 
of Puerta Rico. 



As presente4bat^he stories fiave been re-adapted for children with the purpose of giving thein 
easy ESL reading rtiatftij^ 



JAG OF TRICKS 



If you are looking for^deas on how to use this story book, try using some of these: 
L Identifying Actions 

You can beg?n this activity by having a group of flash cards. Have actiori pictures 
(stick figure drawings) such as hitting, walking, running, etc. Tell your students to 
identify the action they see on the picture flash card. This is a simple oral or written 
activity. It is a simple way cf introducing the vocabulary in the story. In. fact, it 
rtiay be a very good idea to first introduce the vocabulary y^ords in this way before 
actually doing the story. It is e^ential to know most of the words if the students 
are to read and enjoy a story. 



From the forward to The Three Wishes: A Collection of Puerto Rican Folktales, Ricardo Alegria, 
New york: Harcourt, Brace a.nd World, Inc., 1969. 
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2. Rtad and Look Up 



This is an old ttchniqut but it is still an excellent one, 

1 . Read each sentence of th© ito^ aloud and have the students imniediatdy 

repeat it. Go through the story this way* 
i 

2. Go back to the begirming. Starting at the first sentence say ''Read!". The 
itudenta should read the ^ntence^ilBntly*to themselves; pause while they 
do this. TTifn say "Speak!". X'he students ihould lock dire ctly at you 

^ (not at the'^book) and say the sentence aloud. 

This technique of having students readirig a sentence silently to themselves f irst and 
then saying it aloud has proven successful in breaking habits of reading word by word 
instead of by thought groups. It also iinproves their pronunciation and intonation. 
(Putting it iimplyi it sounds mo^ like reiular spoken speech.) 



3. Role Playing 

Have your students act out the story. Select students who will act as the maiii 
characters of the story. Some can rneniorize lines^ others can merely speak -Mii 
their own words". If they enjoy a little more sophlstlcationj have the students 
dress as the characters appear in the story, If you find some students shy away 
from acting before an audience, use rnasks. By using masks fhat resenible the 
characters, your students will better understend whb is talking and who is doing 
the acting. Masks also can serve as a cover for th^e v/ho feel embarrassed while 
being in front of a poup. 

If you have students who don*t speak English, you may permit silent acting or 
' fnime. As your students minie, you c^n check their comprehension skills. For 
eMmplCj when you say, **Juan Bobo is very tired", the studeftts should wipe their 
brows in mock fatigue. When you say, **He puts the pot down"V the students should 
pretend to put a heavy pot on the floor^ and so on, The Important point is that 
v^hen you read something aloud they can show they understand by pretending to 
do the action. Be sure to look at the gestures on page 23 of booklet if you 
decide to try using mime. . . ' 



4. Dlrtations , 

Have your students work on commands. "Cbme here! Go! w to Qrandma's house!". 
Go through the story and point out the **comrnands" or words that give directions. 
Say the commands and have your students perfonn the action. Perhaps you can have 
variDUs students alio give commands* TTiii will train your studanti and develop their 
speaking skills, A simple game activity related to giviog directions is **Simon Says'*. 
(For language comprehension practice, the leader should not make the gestures but 
rely on the words of the.commands.) 




5, SequencinI 



Have your students retill some of the incidents of the story in thj order in which 
they occuTOd in the story. This activity can bi done oraJly*or',^tteh^a writing 
activity. If you want to do this as a reading exercise make cards with key sentences 
oil them. Then have the students arrangt the cards into the proper order to tell the 
story. If you want to do this in oral form only, make sketches or tmce the pictures 
in this booklet and have the students anfange the pictures into the proper orde^. They 
should tell the story as they go along. ' 

6. Matching Picture Cards i 

Again using the picture cards you made in number 1, you may ask your mcirfi ad- 
vanced students to reread the stoi^ silently and circle the words that appear In both 
the story and the cards. Thk is a simple reinforcement exercise; it will prepare stu- 
denta for the forthcorniiig stories since many of the vocabulal^^ words in» this story 
win appear in futurB stories. 



7, Deleting Letters 

If you still want to eniphasi2e spelling or vocabulary recognition, make a list of words 
and delete one or two latteri from each word. TTit objective in this activity is just to 
develop spelling skills. Divide your list: In the first 5 words, delete only vowels; in 
the next group of 5 words, delete common endinp such as ing, etc. Your student 
may improve his spelling if he notices that the sound in| is spelled i^mg. Thii applies 
to other troublesoine wordSi 



8. Drill 3rd Person Singular Ending Verbs 

Many Spanish Speaking students ^irill tend to omit the final j of soma words. One 
of the causes of this is that many of thf consonant clusters such as ^, ^ ^ etc, do 
not exist in Spanish; thirefore, they cause pronunciation difficulties. Often the 
Spanish speaker will say ''he walk" instead of "he walks". **he run" Instead of "he 
runs". TTiere is also another problem, The -sending inf these verbs can be pronounced 
th^ee different ways: as a IzJ sound (run«, gives), as an /s/ sound (hits, works) apd 
an /ez/ sound (washes, hisses). To help studints say the right sound for this j 
ending, please look at the Vocabulary List on page 24\ Drill verbs together which 
have the same sounds for the j ending before mixing up th6 ttoee sounds. 

9. Captions ' 

After your students have read the stoi^, you may find it Interesting to have them fill 
in captions* Retrace the drawings and instead of writing the words at the bottom of 
the page, have them fill in the empty bubble or caption, You may have them complete 
the captions with the story as thgy remember it or they may fill the captions freely- 
with whatever words they prefer, 



10. Magazine Cut-Out Activity 



Ask your students to cut out pictures from magazines and paste them on construction 
paper. Tell them to recraate the story with these new pictures. This activity is good 
Jorcomprehension and oral practice as students retell the story when they fhow their 
pictures. 



1 1. Body Language ' ^ 

Using the List of Gestures on page 23, retell the stpry by incorporating body language. 
Have the students practice the gestures by retelling each other a portion of the story 
with gestures. 



12, Color Activity 

Have the students use the booklet as a coloring book but control the a^igrtmentSg 
If you w^ant to review vocabulary, ask them to '*Color the pot ", "'Color the hat,'' 
If you want to revirw colors, ask them to ''Color the pot = make it bUsJte^ Color 
the hat = make it yellow'', 

I 

13, Changing Sentences to the Past Tense 

For your more advanced students, you may tell therh to rewrite the story and change 
every verb to the past tense form. This is a controlled exercise. By doing this your 
students must be aware of time expressions such as: now , at this^moment ^ etc., which 
also have to be changed to a past expression. 



14. Sentence Dictation 

If your advanced students enjoy writing, you may dictate sentences (torn the story 
and have them correct the sentences themselves by coniparing their sentences directly 
with the ones in the story. You may also hav^tudents dictating to each other. 

15. Change the Ending 

If your advanced students enjoy inventing and recreating ideas, have them change 
the end of the story orally or in vyrriting. They may enjoy explaining their funny 
or sad endings to their classmates. 



16. Testing Booklet/Survival Activity 

Tliose students who are not capable of using the test booklet properly as ii test, may 
use the booklet as an exprclsc booklet for spelling and/yr reading. Have the student 
copy directly from the story book and fill in the words in the testing booklet, 



17, SfcoiY Prop'tsiion 



After the story has been thoroughly read and activities have been carriedpout by the 
students, you may want to challenge them by Utting them read the next leveL 



BODY I^GUAGE^ 

The following gestures may be incorporated in the "story telling" portion of a lesson. Pleas© 
note that these gestures are particular to Latin Americans but th^y may vary from country to 
country. The coinmon gestures are the following: 

GESTURE 1 

L.dunib/stupid Tapping the side of forehead with/^ tip of your fingers or 

with the bottom portion of the palm of your hand. 

2Jot^of (rice and chicken) TWhing the tip of your fingers with the thumb and cornbin 

all tips by moving the tips back and forth or opening and 
closing your hand. both hands. 

3. big (pot) Spreading out arms wide like a letter C. Hands should be 

opened. 

4. 1, 2, 3 (lags) Make a closed fist, ^gin by pointing to pinky finger with 

index finger of other hand bringing pinky to a straight position* 
Continue by using index finger and lifting the ring finger and 
proceed to do the same with the middle finger. 

5 tired Use index finger. Clean your brow with a fast motion and 

^ ^ snap or release the hand quickly, 

6. thinking (Mmmm. . .) Scratch one side of head repeatedly* 

' 7, mad (frowning) Use an anpry frown or point the index finget forward, shaking 

it up and down. 

8. Go! Oo! Use hand and wave in an outward fi^hion. Move wrist as if 

shaking soniething off the hand, back' of the hand facinig out. 



^From an unpublished article by Dr, Judith Nine»6urt,**Non^ Verbal Communication in Puerto Rico^ 
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VOCABtlARY LIST 



The following is an alphab^c^l list of thi words used in this story; 



a 




Grandnia 




( 




—-tired 


anrf 




nss/nave 




nel?ds 


two 


♦a I 




be 






old 


. very 


big 




hits , * 






pot 


walk 






home 




m 


puts 




can 




is 






rice 




carries 




it 






sees 




chicken 




lep 






she 


Juan Bobo 


doesn't 




looks 






the 




down 




mad 






this 




pves 




makes 






three 





Here is a list of the verbs used in this ston^. They are listed in categories by the sound of their ^ 
inding. Before muting verbs from the diffeTent Cattgoriei, try to drill them from the same category 
togetKer: 

I 



In this category the ^ Mding has an /s/ sound: 

walks 

makes 

h\U 

puts 

looks 

in this category the j endiiig has a /z/ sound : 
is 



has 
gives 

gays , r ' 

does 

brinp ^ . . 

sies w 

carries , j 

"^^^ / 

24 



TESTmO FROCEDURES 



^m^thing Attout tht Ooze ^pcedurt > - ^ - 

Th^ Clo^e prociduifiB, which sunply involves dilating^vea^ n^ 7th, 8th, etc.) 

ftdtt: a jmpia M text, was onginaUy desipied as a injeaautt of readabfflty* .^iftee them it 

has 'come to be recopiized as a useful tool in a^ssiiig edmpibhenslon of .written material. Seor^ 
derived from a Cloze procedure are also recognized as providin| a good index to general language 
proficiency. \ ^ 

'' A Pretest and a Posttest, employing the 4^e procedure, accompany these stbi^* books, lliese 
pretests ind posttests will help you:find out whether your students have^ their rfading 

proficiency by having worked with these materide* l^e teste appear in separa^ booklets. * 

Pretesting will also help you diagnose some of the language problems that your students might 
haye.^For example, the following displays errors tha^^^ 

A Woman lives^ith her son/ He is dumb. People call him Juan Bobo or Simple John, One 



day hisMamnia wants to make rice and"^^^^^. She dqesq't have i big pot for the food. 




^ Juan tc%o to Orandma's hou^ to get j^^^t^u^ pot 

In the first instance (^^^4$0t^i you could determine that the student has a problem with 
coordinate conjunctions, for althou^ a noun (GHICKEN, for exmiple) or a verb (LEAVE, for 
example) might fit in that context^ an objective pronoun (TfiEM^ in this^^initance) fl|^p&*ty i^eement 
betweeri subject and verb can be diapiosed as a problem in the ^cond instance jj^^at )* and 
.similarly a problem with definite and/or indefinite articles can be a^ertained from the third 




Administoring and Scoring the Tests V ^ 

1. There is no time limit for this test. Your students riiould not be preiured. If you 
deten|iine that your student cannot respond to the instrument, simply discontinue 

^ ^ : the tifsting procedure. ' . , 

2. Tell your students -to read the complete jtoty firsts blanks and all. Encourage them 
to "make up words" that fit in the blanks as^ttfey are reading silently. Then have 

V * them go back to the beginning and start filling in the "^anks. 

3. There is no ope "proper ^rd'* or "correct word" that fits in each ^I^k, ^v#ral 
alternatives may be perfectly satirfactory. The important thing to remeiliber is that 
for each blank Aere is room for only one word . Two words cannot be accepted for 
one blank space. ^ , ' > 

4. I^et the atraosphrfe be very in|or - 



5, To score tht tmU accept any word which fits the blank within the tokl context of 
the itory« You be ihe judge. - . 



6. Fosttest immediately after youVe finished the materials, and then a weekior ten days 
ktar to give your^lf some idta of how well the student is prog^^g over tbne; 
YouH need to make a copy of the originaJ posttest for additioniU adminUtr^^ 
sincg jre'yejo pgckife a 



Some Instructions for the Students Taking tiie l^sts 

^ ^ Ybu may give die instmetioni in either Enlist) or Spanidi: 




1, RE^ THE STORY. DO NOT WRITE. TRY TO R^KE UP WORDS TO FIT THE 
IKS AS YOU^ REAlfca 

2/WHEN TOB^gJI^^^DJG, GO BACK AND FELL m THE BL^KS WITH 
WORDS THAT YOU^|pfK BELONG TOEm 



3. WRriE ONLY ONE WORD EACH BL^K OTACE, DO NOT WRIIE TWO OR 
TIffiEE WORDS. (To the teachert REPEAT this in^teuctiOT several times. Make 
certain that your students undei^tand it.)/ . * J 

4. DO NOT RUSH. TAKE YOUR TIME. ' t 



4. NO HAY PRISA. TOME SU TIEMPO. 
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1, LEA EL COEOTO. NO ESCRIBAS, TRATA DE mVBNTAR PALABRAS QUE 
SE PUEDEN USAR EN LOS BLANCOS MiENmAS LEAS. 

2, CUANDO TERMDJES DE LEER, REGRESA AL PRmClPJO Y COMENZA A 
LLENAR' LOS BLANCOS CON LAS PALABRAS QUE TU PllNSAS QUE 
PERTINECBN ALLL 

3, ESCRIBA SOLMIENTE UNA PALABRA EN C^ A BLANCO. NO ESCRIBAS 
DOS 0 TOES EN UN BL^CO, (Repeat this Instruction several times. Make 
certain that your students unde^tand it.) i ^ ^ 



